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CHILDREN AND NARRATIVES:
NARRATIVE, CULTURE, AND IDENTITY
   The world of childhood is enmeshed in a web of narratives: those written for and told to children; those that children themselves tell; and those that children enact in the form of fantasy play.  Children use these narratives to represent the world--to themselves and others--and also to make sense of it, both factually and emotionally.  This course will examine these various nar​ra​tive forms (spanning such different genres as fairy-tales, accounts of personal experience, stories from popular culture, child​ren's own fictional stories, and the larger cultural narratives used to frame identity and the life course) and will con​sid​er how they appeal to and shape children's social understanding and symbolic imagin​a​​tion; how they influence children's understanding of the world; their role in the growth of cognitive structures and moral sensibility; and their signifi​cance in the formation of the self--for example, in the emergence of gender identity.

   In the process, the course will introduce students to several important approaches to the analysis of narratives and will consider their complementary strengths (and weaknesses).  While the main focus of the course will be on children's narratives, the significance of these issues goes beyond childhood.  The course will attempt to address the problem of narrative in its interconnected aesthetic, psychologi​cal, and socio-cultural dimensions; and one of its central concerns will be to examine how the analysis of narrative fits into the larger study of human development.

 READINGS:  A large part of the required readings will be drawn from the following books, which can be purchased at the bookstore:

Susan Engel, The Stories Children Tell (Freeman)

Vivian Gussin Paley, Bad Guys Don't Have Birthdays: Fantasy Play at Four (Chicago)

McCabe & Bliss, Patterns of Narrative Discourse: A Multicultural, Life Span Approach (Allyn & Bacon)

Anne Haas Dyson, Writing Superheroes: Contemporary Childhood, 





 Popular Culture, and Classroom Literacy (Teachers College)

   Additional readings have been included in a Blackboard (Courseinfo) reader (details to be announced in class).  You can access the Blackboard page at hhtp://bb.lehigh.edu or www.ci.lehigh.edu. Readings are posted under <Course Documents>.  These readings are marked with an asterisk (*) in the syllabus.  (A complete list of the e-reserve readings is given at the end of this syllabus.)

COURSE REQUIREMENTS:  

· ATTENDANCE AND CLASS PARTICIPATION:  (15%)

Students are expected to attend class, keep up with the read​ings, and par​ti​cipate in class discussions.  Active, thoughtful, and informed discussion is a key condition for the vitality and success of the course.  In order to benefit fully from the course (and to fulfill your responsibilities to the other members), it is very important that you carefully read and think about the assigned material BEFORE each class meeting.  Class attendance and participation in class discussion are required (and will affect your course grade).  Class participation includes Web-Based Discussions:
· WEB-BASED DISCUSSIONS: 

Purpose:  The main purpose is to get you thinking about and discussing the readings and relating them to class discussion. Another purpose is to provide a forum for the questions and issues that come up as you do the readings, so that we can take them up in class to clarify, elaborate, or extend them. Note that this web-based discussion is required and is an intrinsic part of class participation.


How to do it: You will use the Discussion Forum of the class website to access a discussion forum for each topic on the syllabus. NOTE: Everyone is encouraged to read the web-based discussion for each week before coming to class. It will enhance your learning and class participation.


Requirement:  At least three times during the semester you will be expected to log on to the web-based discussion and contribute at least one comment or question on the readings and/or class discussion for that week.  These contributions can initiate topics or respond to the questions or comments of others.  There will be a maximum of 5 points given for contributions each week: you can receive 1 point for each reading you utilize, 1 point for referring to class discussion, 1 point for initiating each topic, and 1 point for each response to someone else. NOTE: In order to get credit for using various sources, you must put your references in parentheses, e.g., (class discussion, 9/20), (Dunn & Hughes, 2001).  All web-based discussion for a given class must take place by 6 p.m. the day before our meeting time.  
     (Note:  Three weeks of active participation in web-based discussions is a minimum requirement, not a maximum, and you are encouraged to participate as often as possible.  If you make contributions for more than three weeks, you will be scored on your three best weeks.)
· PAPERS :  (60%)   Paper topics are distributed throughout the semester, as indicated in the syllabus.  

Purposes:  The papers give you an opportunity to reflect on and integrate material from readings and class discussion.  They will also give you an opportunity to practice and develop your skills in written expression.  A final purpose is to enrich the discussion for each topic, since at every point in the course there will be at least a few people who have thought more deeply about the major topic of the class meetings.  For this reason, papers must be turned in on the designated day, with you in attendance during the meeting.  If you do not finish in time for that deadline, you can simply do a paper for another topic.


Requirement: There are 8 paper topics (with due dates) listed on the syllabus.  Each of you will write two papers (6-7 typed, double-spaced pages) in response to topics that you choose. The syllabus provides a general outline of the paper topics, and more detailed questions/topics will be provided shortly.  (If any source used in a paper is not obvious, please put a reference in parenthesis.)  If you are not satisfied with your grades after writing your two papers, and/or you want to improve your writing skills, you may do an extra paper, and the lowest grade will be dropped from your point total.
· RESEARCH PROJECT:  (25%)

Purposes:  The projects will give you an opportunity to explore issues and apply concepts from the class in a concrete and empirical way.  Thus, they allow you to apply and/or test the ideas and conclusions presented in the readings, and also to try out various research methods.  Because the projects will normally be done in pairs, they will give you a chance to work in collaboration with another member of the class.  Finally, because the projects are presented orally, you will have a chance to enrich the learning of your classmates, get responses from them, and develop your presentation skills.


How to do it:  Eight possible projects (with due dates) are listed in the syllabus.  (More detailed descriptions will be available soon.)  You will have a chance to sign up at the beginning of the semester.  In general, two people should sign up for each project, work on it together, prepare a joint report on the research project (usually 5-7 pages), and make an oral presentation to the class. Working with your partner, plan your data collection, analysis, and presentation

Each presentation should have four basic parts: (1) your goal(s) (very brief), (2) what you did, (3) what you found, and (4) how your findings related to one or more readings and the larger issues raised in the course. Each presentation should take no more than 7-10 minutes, and should be accompanied by a 1-2 page handout distributed to the class. Each project will be presented on the day under which it is listed in the syllabus.


Requirement: Each member of the class will participate in carrying out and presenting one project.  Grades will be based on both the oral presentation and the written report (with a single grade for each pair).
· Distribution of Assignments over Time

Overall, each student will write two papers, participate in one research project, and make (at least) three contributions to web-based discussions.


Only one major assignment (paper or research project) may be done for any of the 8 topics listed on the syllabus.  So think about how you would like to distribute your assignments over the semester.  One major assignment (paper or research project) MUST be completed by week 10.  This course gives you a lot of choices and flexibility, but that means that planning ahead is important. Plan which weeks you will do which assignments.  Base your plan on your interests, other commitments (e.g., you might want to avoid a major assignment in a week with midterms), etc.


Course Grade:

Paper #1:




30%







Paper #2:




30%







Project #1:



25%






Class Participation






 & Web-Based Discussion:
15%


************

COURSE OUTLINE AND READINGS
Week 1
  8/24

Introduction & Overview


I.  NARRATIVE AND ITS USES: MAKING SENSE OF THE WORLD
  8/26

Engel, ch. 1:  "The World of Children's Stories"



*Wolf & Heath, The Braid of Literature, Prologue & ch. 1: “Living in a World of Words”
Week 2
  8/31

*Wolf & Heath, The Braid of Literature,  ch. 3 (parts) & ch. 4:  “Wings of Meaning”
  9/2

*Donald, “The Central Role of Culture in Cognitive Evolution:




A Reflection on the Myth of the ‘Isolated Mind’”
Week 3


  9/7

Engel, ch. 2:  "Why Children Tell Stories"



Vivian Paley, Bad Guys Don't Have Birthdays, Preface & pp. 3-62
  9/9

Vivian Paley, Bad Guys Don't Have Birthdays, pp. 62-118
Week 4


  9/14

*Egan, The Educated Mind, ch. 2: “Mythic Understanding
<Project #1:  Analysis & evaluation of stories written for children>
<Paper #1:  Paley’s analysis & its implications for development and education
                   OR: Similarities and differences between Wolf & Heath, Paley, & Egan>
  9/16

*Dunn & Hughes, “‘I Got Some Swords and You’re Dead!’: 





Antisocial Behavior, Friendship, and Moral Sensibility in Young Children”


*"Snow White" "Hansel and Gretel" (from Grimm's Fairy Tales)
Week 5

  9/21

*Jones, Killing Monsters, chs. 1 & 3

<Project #2:  Analysis & evaluation of stories written for children, including ones with aggressive & violent themes>
<Paper #2:  The role of aggressive & violent themes in children’s stories: good or bad?>
II.  WHAT IS A STORY?  WHAT IS NARRATIVE DEVELOPMENT?

HOW SHOULD WE STUDY IT?

IIA. PSYCHOLINGUISTIC APPROACHES TO NARRATIVE STUDY
  9/23

Engel, ch. 3:  "Perspectives on Narrative"



*Stein & Glenn, "Children's Concept of Time: The Development of a Story Schema"
Week 6
  9/27

*Haslett, "A Developmental Analysis of Children's Narratives," pp. 95-107
  9/29

McCabe & Bliss, chs. 1-3 
Week 7


  10/5

McCabe & Bliss, chs. 4-6
  10/7

<No Class: Pacing Break>
IIB.  CULTURE AND MEANING-MAKING

Week 8
  10/12
*Sarbin, “The Role of Imagination in Narrative Construction” 



*Bruner, "Two Modes of Thought" (Actual Minds, Possible Worlds, pp. 11-16) [optional]


*Bruner, "The Narrative Construction of Reality"


<Project #3:  Story elicitation, coding, & assessment>

<Paper #3:  What is narrative, how do we describe its structure and development, and what are



 the strengths and weaknesses of different approaches to narrative analysis?>

III.  DEVELOPMENTAL ORIGINS OF STORYTELLING
  10/14
Engel, ch. 5:  "The Origins of Storytelling" 



*Fivush, "Social Construction of Personal Narratives"

IV.  NARRATIVE DEVELOPMENT AND EDUCATION

Week 9




  10/19
*Wells, "Preschool Literacy-Related Activities and Success in School"



*Wells, "The Sense of Story"

  10/21
*Heath, "What No Bedtime Story Means: Narrative Skills at Home and School”

Week 10

  10/26
*Michaels, "‘Sharing Time’: Children's Narrative Styles and Differential Access to Literacy"

<Project #4:  Analyzing and comparing stories of middle-class and low-income preschoolers>
<Paper #4:  Questions on Wells, Heath, & Michaels>

V.  THE NARRATIVE CONSTRUCTION OF REALITY AND IDENTITY
10/28

*Miller, "Narrative Practices: Their Role in Socialization and Self-Construction"



*Miller & Sperry, "The Socialization of Anger & Aggression"
Week 11
  11/2

*Miller et al. “Narrating Transgressions in Longwood: 



The Discourses, Meanings, and Paradoxes of an American Socializing Practice”

<Project #5:  Listening to conversational narratives>
<Paper #5:  Narrative practices & socialization>
  11/4

Engel, ch. 6:  "Developing a Narrative Voice"



*Nicolopoulou et al., "Gender Differences and Symbolic Imagination 








 in the Stories of Four-Year-Olds"
Week 12

  11/9 
*Nicolopoulou, "Worldmaking and Identity Formation in Children's Narrative Play-Acting"

  11/11
Dyson, Writing Superheroes, pp. 1-46
Week 13
  11/16
Dyson, Writing Superheroes, pp. 47-85

  11/18
Dyson, Writing Superheroes, pp. 86-144
Week 14
  11/23
*Walton & Brewer, "The Role of Personal Narrative in Bringing Children






 into the Moral Discourse of Their Culture”
<Project #6:  Analysis of gender-related themes in children’s stories>
<Paper #6:  Questions on Nicolopoulou, Dyson, and Walton & Brewer>
  11/25
<Thanksgiving Break>


VI.  WE ARE THE STORIES WE TELL:  NARRATIVE, CULTURE, AND DEVELOPMENT
Week 15

  11/30
Engel, ch. 7:  "We Are the Stories We Tell"



*Habermas & Bluck, “Getting a Life: The Emergence of the Life Story in Adolescence”


  12/2

*Swora, "Narrating Community: The Creation of Social Structure in Alcoholics Anonymous

 



Through the Performance of Autobiography"



*Mattingly, “Emergent Narratives”
<Project #7:  Eliciting & analyzing autobiographical narratives>
<Paper #7:  How does narrative help to shape our life and identity?>

COMPLETE LIST OF E-RESERVE READINGS
Wolf & Heath, The Braid of Literature: Children’s Worlds of Reading (selections: pp. 1-52, 121-174). 

Merlin Donald, “The Central Role of Culture in Cognitive Evolution: A Reflection on the Myth of the



‘Isolated Mind’” (In L. Nucci, Ed. Culture, Thought, and Development, 2000, pp. 19-38).

Kiera Egan, The Educated Mind: How Cognitive Tools Shape Our Understanding, ch. 2. pp. 33-70.
"Hansel and Gretel," "Snow White," & "The Three Feathers" 


(from The Complete Fairy Tales of The Brothers Grimm, pp. 58-64, 196-204, & 254-256) 

Gerald Jones, Killing Monsters, chs. 1 & 3, pp. 1-21 & 45-63.

Stein & Glenn, "Children's Concept of Time: The Development of a Story Schema"



(In W.J. Friedman, ed., The Developmental Psychology of Time, 1982, pp. 255-282)

Beth Haslett, "A Developmental Analysis of Children's Narratives" (In D.G. Ellis & W.A. Donahue,


eds., Contemporary Issues in Language and Discourse Processes, 1986, pp. 95-107)

Judy Dunn & Claire Hughes, “‘I Got Some Swords and You’re Dead!’: Antisocial Behavior, Friendship,



and Moral Sensibility in Young Children” Child Development, 2001, 72, 491-505.
Theodore Sarbin, “The Role of the Imagination in Narrative Construction” (In C. Daiute & C. Lightfoot,

 Eds. Narrative Analysis: Studying the Development of Individuals in Society, 2004, pp. 5-20).
Jerome Bruner, "Two Modes of Thought" (from Actual Minds, Possible Worlds, 1986, pp. 11-16)

Jerome Bruner, "The Narrative Construal of Reality" 



(from J. Bruner The Culture of Education, 1996, pp.130-149. 

Nicolopoulou, "Children and Narratives: Toward an Interpretive and Sociocultural Approach" 




(from M. Bamberg, ed., Narrative Development: Six Approaches, 1997)

Peggy Miller, "Narrative Practices: Their Role in Socialization and Self-Construction" 





(In U. Neisser & R. Fivush, eds., The Remembering Self, pp. 158-179) 

Miller & Sperry, "The Socialization of Anger & Aggression," Merrill-Palmer Quarterly, 33, 1-31.

Miller et al. “Narrating Transgressions in Longwood: The Discourses, Meanings, and Paradoxes 





of an American Socializing Practice,” Ethos, 2001, 29, 159-186.
Robyn Fivush, "The Social Construction of Personal Narratives" 




Merrill-Palmer Quarterly, 1991, 37, 59-81.

Nicolopoulou et al., "Gender Differences and Symbolic Imagination in the Stories of Four-Year-Olds"

 



(In A.H. Dyson & C. Genishi, Eds., The Need for Story, 1994)



Nicolopoulou, "Worldmaking and Identity Formation in Children's Narrative Play-Acting" 


(In B.D. Cox & C. Lightfoot, eds., Sociogenetic Perspectives on Internalization, 1997)

Gordon Wells, "Preschool Literacy-Related Activities and Success in School" (In D. Olson et al.,





eds., Literacy, Language, and Learning, 1985, pp. 229-255)

Gordon Wells, "The Sense of Story" (from The Meaning Makers, pp. 193-213)

Shirley Brice Heath, "What No Bedtime Story Means: Narrative Skills at Home and School" 


(In B.B. Schieffelin & E. Ochs, eds., Language Socialization Across Cultures, 1986, pp. 97-115)

Sarah Michaels, "`Sharing Time': Children's Narrative Styles and Differential Access to Literacy,"






Language in Society, 1981, 10, 423-442.

Marsha Walton & Christie Brewer, “The Role of Personal Narratives in Bringing Children 




into the Moral Discourse of their Culture” Narrative Inquiry, 2001, 11, 307-334.
Maria G. Swora, “Narrating Community: The Creation of Social Structure in Alcoholics Anonymous



Through the Performance of Autobiography Narrative Inquiry, 2001, 11, 363-384.
Cheryl Mattingly, "Emergent Narratives" (in C. Mattingly & L.C. Garro, Eds., 


Narrative and the Cultural Construction of Illness and Healing, 2000, pp. 181-211).
